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ABSTRACT 
 The school-based occupational therapy practitioner's role is to support children 
and youth's participation in the school environment (Cahill, 2020).  To do this, 
practitioners must use evidence-based practice, which includes being up to date and 
knowledgeable with current strategies, interventions, and understanding how to 
implement those with the resources available.  Although the literature provides guidelines 
for the core components of evidence-based practice in the school setting (Cahill & 
Beisber, 2020), occupational therapists continue to face barriers with putting the evidence 
into practice (Seruya & Garfinkel, 2020; McCluskey & Lovarini, 2005). Barriers include 
time, access to paid journal articles, administrators' support, and knowledge of evidence-
based practice (Seruya & Garfinkel, 2020; McCluskey & Lovarini, 2005).  
 To overcome the barriers, occupational therapy practitioners need access to 
professional development courses that support knowledge translation.  Research shows 
that often times practitioners rely on traditional professional development courses, 
however, little research supports these formats in translating knowledge into practice.  To 
	
	 vii 
support knowledge translation for occupational therapy practitioners who represent 
nearly one-fourth of all occupational therapists, professional development workshops 
need to move away from a traditional workshop format.   
 The course Knowledge to Practice: Supporting School-Based Occupational 
Therapy Practitioners (KTTPSOTP) is a cutting-edge professional development course, 
incorporating the most current adult learning principles (Dionyssopoulos, Karalis, & 
Panitsides, 2014; Duman, 2010; Gozuyesil & Dikici, 2014).  The course's critical 
elements include brain-based learning techniques, peer interaction and collaboration, and 
hybrid format.    By participating in this course, school-based occupational therapy 
practitioners will receive ongoing support, access to current literature supporting best 
practices, and crucial peer connections.  This course will provide needed support to 
school-based practitioners while also serving as a blueprint to other professional 
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CHAPTER ONE – Introduction 
 Within the school-based practice, occupational therapists can use many 
opportunities to use their expertise within leadership, research, and program planning 
roles (Rioux, Stephenson, & Frolek, 2019). These roles require occupational therapists to 
support legal requirements and inclusive practices of the Individuals with Disabilities Act 
of 1994 (IDEA 2004) and understand the systems and educational practices, requiring 
occupational therapists to spend time learning about the laws and how it relates to their 
role in the schools. While these opportunities exist, so does the need to prepare 
occupational therapists for these opportunities. Although nearly a fourth of all 
occupational therapists work in the school setting, the majority of professional 
development for occupational therapists do not focus on supporting school-based 
occupational therapists (Rioux & Chandler, 2019; Clough, 2018).  
 Occupational therapists have an ethical obligation to implement evidence-based 
practice in the schools (AOTA, 2017).  Providing evidence-based practice is the ethical 
responsibility as a practitioner and a core component of providing services through the 
Individuals with Disabilities Act (34 C.F.R.,  300.307).   Although the literature clearly 
outlines the core components of evidence-based practice in the school setting (Cahill & 
Beisbier, 2020), occupational therapists continue to face barriers with putting the 
evidence into practice (Seruya & Garfinkel, 2020; McCluskey & Lovarini, 2005; Rose & 
Seruya, 2020).  Barriers include time, access to paid journal articles, administrators' 
support, and knowledge of evidence-based practice (Seruya & Garfinkel, 2020; 




professional development workshops need to move beyond the traditional format.   
 Traditional workshops and formal education are not meeting the needs of school-
based occupational therapy practitioners (Brandenburger-Shasby, 2005 & Bennett et al., 
2018).   In a traditional format, the teacher treats students as passive learners, connecting 
little with the learner (Rucker, 2018).  Traditional workshops often attempt to cover a 
large amount of content, failing to dive deep into one area.  Often traditional workshops 
do not individualize the content to the learners' problems, making the information 
difficult to translate into real-world activities. Most traditional professional development 
courses do not allow learners time for reflection on their practice, which can also limit 
knowledge translation.  Last, traditional courses do not involve any ongoing support from 
the instructor or peers (Rucker, 2018).  There is a need for professional development 
courses to support school-based occupational therapy practitioners in learning current 
knowledge regarding best practices and translating that knowledge into practice.   
 The proposed program, Knowledge to Practice:  Supporting School-Based 
Occupational Therapy Practitioners (KTPSSOTP), is a professional development course 
for school-based occupational therapists built on evidence-based principles supporting 
knowledge translation. The course content areas include the following:  understanding the 
law (e.g., IDEA, statewide regulations, district policies), evaluations, strength-based 
writing, student-centered planning, workload service delivery, and collaboration.  
KTPSSOTP has two primary intended outcomes.  The first outcome is to increase the 
knowledge and implementation of best practices for school-based occupational therapy 




that will support their continued learning and growth as school-based occupational 
therapy practitioners.   
 KTPSSOTP is a five-month course that will use a hybrid format, including 
synchronous and asynchronous activities.   The facilitators will incorporate brain-based 
learning and social opportunities with peers throughout the course. Participants will start 
by participating in a live (virtual or in-person) two-day course.  After the initial two-day 
workshop, participants will partake in monthly virtual meetings for three months.  At the 
end of the five months, participants will meet again for a wrap-up to summarize the 
course as well as to support them in future planning.    In order to measure the impact of  
the course, the author will collect data prior to beginning the course and at the conclusion 
of the course.   
 School-based occupational therapy practitioners have a unique opportunity to add 
value at multiple levels.  In the schools, these include systems level (e.g., state level, 
district level, building level), group level (e.g., classrooms), and individual level (e.g., 
working directly with students on an IEP) (Clark & Ponsolle-Mays, 2019).  When 
occupational therapists practice across these levels, more people benefit (Clark & 
Ponsolle-Mays, 2019).  In order for school-based occupational therapy practice to evolve, 
practitioners must have access to high quality education specific to their domain area 
(Rioux & Chandler, 2019).  The proposed KTPSSOTP program will provide school-
based occupational therapists with the needed, high quality education, supporting the 





CHAPTER TWO – Project Theoretical and Evidence Base 
 Approximately one fourth of all occupational therapy practitioners (OTPs) work 
within a school setting (Clough, 2018).  Occupational therapy practitioners have a unique 
opportunity to use their expertise within leadership, research, and program planning roles 
(Rioux, Stephenson, & Frolek, 2019). However, with these opportunities, comes a need 
for support and training.  The purpose of this chapter is to examine the literature 
regarding the barriers that OTPs face when implementing current best practice as well as 
the literature supporting effective professional development courses for supporting 
knowledge translation.   
	
 This chapter consists of two main sections. The first section examines the 
literature supporting the problem leading to the creation of the KTPSSOTP course.   The 
second section details the theoretical base supporting this program and evidence 
supporting the course's critical elements. Figure 1 is an explanatory model created to 
demonstrate the problem leading to the course's development and the essential elements 









 To better understand the need for this program, the following questions were 
researched 1) What are the barriers school-based occupational therapists face when 
implementing best practice? 2) Is there evidence that a traditional workshop is effective 
in promoting knowledge translation? 3) Is there evidence of effective professional 
development for school-based occupational therapists?  
Barriers  
 Gaining new knowledge can empower occupational therapists, strengthen their 
professional identity, and provide a sense of reassurance regarding their practice (Anaby, 
Korner-Bitensky, Law & Cormier, 2015).   However, occupational therapists report that 
knowledge of the subject alone is not sufficient in translating that knowledge into 




translation, barriers need to be identified and addressed. 
 A literature search was performed through the CINHAL database.  The literature 
search included the following terms "occupational therapy" and "barriers," and 
"knowledge translation." The literature search identified 49 articles.  The articles were 
reduced to six articles based on the relevance to the topic.  Two of the articles were 
literature reviews, two quantitative studies, one mixed-methods study, and one qualitative 
study.  
 The majority of occupational therapists across the studies were motivated to 
implement best practices but faced multiple barriers (Wang et al., 2019; Anaby et al., 
2015).  Three common barriers were identified across all six studies that included time, 
organizational constraints, and access.  Four of the studies reported time to be a primary 
barrier for implementing best practices (Metzler & Metz, 2010; Eames et al., 2018; Upton 
et al., 2014; Wang et al., 2019).  In four different studies, the following organizational 
barriers were identified:  constraints within the practice setting such as lack of support 
from management, lack of financial support from organizations, and having to prioritize 
knowledge translation activities over clinical activities (Wang et al., 2019; Metzler & 
Metz, 2010; Anaby et al., 2015; and Eames et al., 2018).  Occupational therapists also 
reported accessing current information as a barrier to knowledge translation (Wang et al., 
2019; Anaby et al., 2015). 
Limitations to Traditional Workshops 
 Employing evidence-based practice is an integral part of providing quality 




evidence-based practice, occupational therapists must translate the knowledge they 
receive into practice, referred to as "knowledge translation."   Knowledge translation is 
the "exchange, synthesis, and ethically sound application of knowledge within a complex 
system of interactions amongst researchers and users" (Canadian Institutes of Health 
Research [CIHR], 2004, p. 4).    
 The majority of occupational therapy practitioners often begin the process of 
knowledge translation by engaging in formal learning practices such as attending 
conferences and workshops related to their practice area (Scott et al., 2012; Johnson et 
al., 2017). Johnson et al. (2017) found that occupational therapists actively plan and 
select formal and informal professional activities to promote meaningful learning for 
continued competence within their practices.  Traditionally professional development 
courses last anywhere from an hour to a full day, sometimes occurring over multiple 
days. A traditional professional development course typically has the following 
components 1) the learner plays a passive role, with little opportunity to connect their 
context to learning, 2) the information is broad and shallow, covering many different 
topics but no in-depth; 3) when the workshop ends, the support ends, providing little to 
no support after the workshop, 4) information tailored to a large majority versus 
individual needs, 5) limited opportunity for learners to reflect on their practice, 6) little to 
no data supporting how the information translates into practice the learners (Rucker, 





Evidence of Effective Professional Development  
 Occupational therapy practitioners heavily rely on workshops and conferences' 
educational intervention; however, workshops and conferences' educational value 
remains (Scott et al., 2012; Johnson et al., 2017).   The last question seeks to answer this.  
Are these interventions effective in supporting knowledge translation?  To answer this 
question, a literature search was performed in the Boston University online library.  The 
search terms included "effectiveness of traditional workshops" and "continuing medical 
education" and "occupational therapy," resulting in approximately 400 articles.  The 
articles were further reduced to peer-reviewed articles within the last fifteen years.  From 
there, the articles were selected based on relevance to the research question.  Five articles 
were found, all five articles were systematic reviews of the literature.  Two articles 
targeted occupational therapy specifically, while the other three articles targeted 
knowledge translation across various allied health professions. 
 There were no findings in the review of these five articles that supported 
knowledge translation through educational-only approaches, such as a traditional 
workshop or conference (Mansouri & Lockyer, 2007; Menon et al., 2009; Scott et al., 
2012; LaRocca et al., 2012; Myers & Lotz, 2017).  They all found that when learners 
were passive participants, they did not translate the workshop's information into practice.  
All five studies found that when the courses included an active component, there was a 
more significant increase in knowledge translation. These active components included 
case studies, small group activities, journal clubs, online teaching, and interaction. 




active components, the effect size was more extensive.  They also found that single group 
disciplines with fewer participants had more favorable outcomes, possibly due to the 
topic's more specific focus.  They stated that workshops that lasted longer (approx. 8 
hours) had better results than half-day training.  Lastly, they determined that sessions 
with longer contact time and continued contact with others in the group had a larger 
effect on knowledge translation (Masouri & Lockyer, 2007).   
 Two of the articles had conflicting results regarding the number of components 
needed to support knowledge translation.  LaRocca et al. (2012) found that courses with a 
single component were just as effective as courses with multiple components, as long as 
the courses included an active role for learners.  However, two studies concluded that 
courses with multiple components were more effective than courses with single 
components (Mansouri & Lockyer, 2007; Menon et al., 2009).  Although conflicting 
information regarding the number of components that a course should include, all studies 
agreed that knowledge translation activities should include contextually relevant 
information, active learning strategies, and collaboration/peer interaction.   
Effective Continuing Education for Occupational Therapists 
 To investigate the effectiveness of professional development for school-based 
occupational therapists, two different literature searches occurred.  The first search 
occurred in the American Journal of Occupational Therapy.  The search initially included 
the term "school-based practice," seventy-eight articles were found, one relevant article 
was used in this literature search.  The search was modified to "knowledge translation" 




through the Cinhal database with the terms "effective CE" and "OT" with limits to the 
last ten years, academic journals, English, full text.  The search yielded 107 articles, one 
article identified as relevant to this research question.  
 Only three articles from this literature search and a previous literature search were 
found that specifically studied professional development for school-based occupational 
therapists within the last ten years.  All three articles were mixed methods (Cahill et al., 
2017; Bazyk et al., 2015; Pollock et al., 2017).  All three studies focused on building 
capacity for school-based occupational therapists.    Pollock et al. (2017) focused on 
building capacity to deliver a building model of service delivery.  Cahill et al. (2015) 
explored the impact of a 17- month initiative to increase practitioners' knowledge and 
skills related to evidence-based practice.  Bazyk et. al. (2015) focused on bet al. school-
based occupational therapists' capacity to address children and youth's mental health 
needs.  All three studies resulted in positive outcomes by increasing the knowledge of 
occupational therapists. None of the studies reported any data related to improving 
student outcomes.  All three studies included multifaceted professional development 
occurring over time versus a one- or two-day workshop.   
Evidence to Support Program Components 
Occupational therapy practitioners are challenged now more than ever to provide 
services not only to individual students but universally to classrooms and school 
buildings (Cahill et al., 2015).  In order for this transition to occur, professional 
development courses need to change.   Occupational therapists report the primary barriers 




current literature (Metzler & Metz, 2010; Eames et al., 2018; Upton et al., 2014; Wang et 
al., 2019).  For professional development courses to meet the needs of school-based 
occupational therapists, courses must move away from a traditional workshop format and 
transition to courses that include an active component from the participant, peer 
interactions, small targeted groups, and an environment where long-term communication 
and relationships can occur.   
Theoretical Based to Support the Program  
This course was developed based on the theory of social constructivism. Social 
constructivism consists of the following three tenets:  constructive activity, teacher-
student activity, and social activity (Alt, 2016). The first tenet, constructive activity, is 
that learning occurs during sustainable participation in practical activities. The second 
tenet, teacher-student interaction, states that the teacher should no longer be authoritative; 
instead, the teacher should be a facilitator in the learning process.  The third tenet, social 
activity, emphasizes that learning is a social activity.  Learning is affected by personal 
characteristics as well as by external social factors. 
 To incorporate the most effective strategies for knowledge translation in this 
program, a literature search was performed to answer the following questions 1) Is there 
evidence that incorporating brain-based strategies in adult learning improves knowledge 
translation? 2) Is there evidence that incorporating social opportunities with colleagues in 
a professional development course improves participant outcomes?  3) Is there evidence 





Brain-Based Strategies  
 For a professional development course to be effective in supporting knowledge 
translation, the course needs to meet and understand the diverse learning needs of the 
participants (Gozukesil & Dikici, 2014). To meet diverse needs, it is crucial to understand 
how learning occurs, referred to as brain-based learning (Gozuyesil & Dikici, 2014).  
Brain-based learning is an instructional strategy that is learner-centered and teacher-
facilitated (Uzezi & Jonah, 2017).  One of the essential components of brain-based 
learning is meaningful learning.  To make learning meaningful, the brain must actively 
process information.  This literature search aimed to identify the effectiveness of brain-
based technologies in adult learning, such as professional development courses.    
 The search occurred in the Education Database.  The search terms included 
"brain-based learning," and "teaching methods," and "adult learning." The search was 
limited to peer-reviewed full-text articles within the last ten years.   The search yielded 
over 200 articles, which were then reduced based on relevance to the research question. 
Five articles were used for this literature search.  Four of the five articles were mixed-
methods experimental design. One of the articles was a meta-analytical study. Three of 
the articles were specific to brain-based learning strategies, and two of the articles were 
specific to adult learning strategies.   
 The five studies that included both brain-based strategies and adult learning 
demonstrated that more learning occurs when using brain-based or adult learning type 
techniques (Dionyssopoulos, Karalis, & Panitsides, 2014; Duman, 2010; Gozuyesil & 




focusing on brain-based learning incorporated all three BBL components:  alertness 
through a relaxed environment, orchestrated immersion, and active processing.    These 
studies found significant increases in learning that were not dependent on the learning 
styles, education level, subject matter, and sampling size (Uzezi & Jonah, 2017; Duman, 
2010). In the meta-analytical conducted by Gozuyesil & Dikici (2014), most of the 
articles reviewed on brain-based learning had a positive effect size.  They found that 
when studies incorporated brain-based learning, significant positive changes occurred.  
They also agreed that these changes were consistent across participants and did not vary 
based on individual participant characteristics based on the literature they reviewed.   
 Adult learning strategies are similar to that of brain-based learning in that they 
incorporated a comfortable environment and focus more on the learner.  In the two 
studies that focused on adult learning strategies, they also found a significant increase in 
participants' knowledge when using strategies similar to brain-based strategies 
(Dionyssopoulos, Karalis, & Panitsides, 2014; Sharvashidze & Bryant, 2011). They used 
adult learning strategies that were more learner-centered and teacher-facilitated versus 
traditional workshops.  They found that participants retained more information when the 
environment was comfortable and supported.    
Social Opportunities  
 Based on social constructivism, learning does not occur without participants 
interacting with others in a collaborative environment (Akyol & Fer, 2010).  Social 
constructivists focus on sharing individual meaning and knowledge constructed through 




this literature review is to explore the impact of social opportunities on supporting 
participants' knowledge translation in professional development courses.   
 The literature search drew on articles from previous literature searches as well as 
a new literature search.  Three articles were used from a previous search (Swazye, 2014 
Bazyk, 2015; Myers & Lotz, 2017).  The new search occurred in the Education Database.  
The search terms included "peer collaboration," and "knowledge translation," and 
"professional development.  The search was limited to the past ten years, scholarly 
journals, full text, peer-reviewed.  Four articles from the literature search were used in 
this synthesis.  Of the six articles, one is a qualitative study (Swayze, 2014), one is a 
literature review (Myers & Lotz, 2017), and four are mixed methods studies (Bazyk et al., 
2015; Pollock et al., 2017; Wellmon, Baumberger-Henry, Normajean, Knauss, & 
Fletcher, 2017; Harney, Hogan, & Quinn, 2017).  
 Myers & Lots (2017) performed a literature review of studies focusing on 
increasing knowledge of evidence-based practices.  The authors found that participants 
did not increase their knowledge in the studies that included only workshops and 
outreach.  They found that activities that included collaboration and peer interaction 
significantly increased knowledge in using evidence-based practice.  The results were 
similar in the four mixed methods studies.  Pollock et al. (2017) found in their study 
focused on increasing school-based occupational therapists' capacity that therapists 
benefited the most from having the opportunities to build peer networks and collaborate 
with mentors.  Bazyk et al. (2015) performed a similar study to Pollock et al. (2017), 




health.  In this study, participants' confidence increased, and knowledge increased.  The 
participants noted that the importance of learning through a social and collaborative 
environment.  In a qualitative study, Swayze (2017) found that the participants redefined 
their perspective due to the interactions and collaboration within a collective group.  
Wellmon, Baumberger-Henry, Normajean, Knauss, & Fletcher (2017) found in their 
mixed methods study significant positive changes in participants who participated in 
activities with collaboration versus those who participated in a traditional workshop.  
They stated that collaboration is an essential first step in improving quality care. Last, 
Harney, Hogan, & Quinn (2017) compared a peer-driven group to a facilitator-driven 
group.  They also found that those in the peer-driven group had higher perceived efficacy 
levels and higher quality dialogue on the topic.    
Hybrid Format 
 According to the U.S. Department of Education (2009), hybrid courses are among 
the fastest-growing enrollment sections in higher education.  Allen and Seamon (2006) 
identify four primary delivery models, based on the percentage of the program delivered 
by technology: traditional courses (0% online content), web-facilitated courses (1–29% 
online content), hybrid courses (30–79%), and online courses (over 80% online content).  
A hybrid course typically includes face-to-face and online instruction.  In a hybrid 
course, the learner and facilitator interact online and during face-to-face interactions (Mu, 
Coppard, Bracciano & Bradberry, 2014).  
 A literature review was performed in the Education Database using the search 




limited to full text, peer-reviewed, past ten years.  The search yielded five articles 
relevant to this synthesis.  One article is a literature review (McCutcheon, Lohan, 
Traynor, & Martin (2014), one article is a descriptive study (Baker, Unni, Kerr-Sims, & 
Marquism, 2020), one article is quasi-experimental (Jun-Yu, Ying-Jung, Li-Fen, Chen, & 
Sui-Whi (2020) and two are mixed methods (Toth, Amrein-Beardsley, Fouler, 2010; 
Schreiber, Perry, Downey, & Williamson, 2015). A second search occurred in the 
American Journal of Occupational Therapy with terms "effects of hybrid courses," 
"traditional versus hybrid," and "outcomes of hybrid courses."  Thirteen articles, nine of 
them research articles, came up in the search.  Of the thirteen articles, three were 
identified.  One article was a poster session (Jensen & Lally, 2018), one article was a 
study of occupational therapy graduate students (Mu, Coppard, Bracciano, & Bradberry, 
2014), and one was located through the reference list of the poster presentation (Hollis & 
Madill, 2006). 
 Schreiber, Perry, Downey, & Williamson (2015) found that participants preferred 
shorter, more focused sessions over traditional 1-2 day workshops.  They found that 
participants liked the course over an extended amount of time to apply the information 
and discuss successes and barriers with other colleagues in the course.  Toth, Amerin-
Beardsley, and Fouler (2010) found that a hybrid course helped the instructors to 
emphasize the student's times on task and provided students with more prompt, real-time 
feedback.  They stated that the hybrid course helped the students use more active learning 
techniques and collaborate with peers while incorporating the learner's more diverse 




Li-Fen, Chen & Sui-Whi (2020) found that students preferred the hybrid method of 
teaching due to the flexibility and access to course materials.  They both recommend that 
a piece of the course have some face-to-face interactions. 
 Three studies compared the results of students participating in traditional courses 
versus courses using a hybrid approach (Jensen & Lally, 2018; Mu, Coppard, Bracciano, 
& Bradberry, 2014; Hollis & Madill, 2006).  These results are supported by the literature 
review performed by McCutcheon, Lohan, Traynor, & Martin (2014).  The authors 
reviewed nineteen published papers and found that online learning is no less effective 
than traditional means.  All three studies found no significant differences in these 
approaches.  All authors emphasized that since there are no significant differences 
between the two approaches, the hybrid approach should be a preferred teaching method 
due to the flexibility and availability of materials while allowing innovation using 
technology.  
Conclusion 
 In summary,  traditional workshops are not meeting occupational therapists' needs 
to support knowledge translation of best practices (Brandenburger-Shasby, 2005 & 
Bennett et al., 2018).  Traditional workshops might increase knowledge in a specific area 
of practice; however, they often fail in supporting occupational therapists in translating 
knowledge into practice (Brandenburger-Shasby, 2005 & Bennett et al., 2018).  In order 
for professional development to support knowledge translations, the course needs to 
incorporate evidence-based strategies for adult learning.  The purpose of this literature 




to promote knowledge translation in school-based occupational therapists. 
 Three main elements need to be included in this course to promote knowledge 
transition.  First, the course needs to incorporate brain-based techniques such as 
comfortable environments, orchestrated immersion, and active processing. All the studies 
reviewed found that incorporating brain-based techniques such as significantly improved 
participants learning.  The learning occurred across all participants, regardless of learning 
styles, education level, subject matter, or sampling size.  Second, the course needs to 
include activities to encourage peer interaction and collaboration.   In the studies 
reviewed, peer collaboration activities supported participants to build confidence in the 
target area and capacity to translate the knowledge into practice.  Wellmon, Baumberger-
Henry, Normajean, Knauss, & Fletcher (2017) stated that collaboration is the crucial first 
step in improving quality care.  Last, the course needs to use a hybrid format.  All the 
studies reviewed stated that the hybrid format is just as effective as a traditional face-to-
face format.  However, a hybrid format has more advantages to a traditional face-to-face 
workshop in that it allows for flexibility for individual schedules and gives participants 





CHAPTER THREE – Description of the Program 
Introduction   
 Traditional workshops are not meeting occupational therapists' needs to support 
knowledge translation of best practices (Brandenburger-Shasby, 2005 & Bennett et al., 
2018).  Traditional workshops might increase knowledge in a specific area of practice; 
however, they often fail in supporting occupational therapists in translating knowledge 
into practice (Brandenburger-Shasby, 2005 & Bennett et al., 2018).  Although 
approximately one-fourth of all occupational therapists work in the school setting, most 
professional development opportunities are either not specific to school-based practice or 
presented in a traditional format that does not support knowledge translation 
(Brandenburger-Shasby, 2005; Rioux & Chandler, 2019).    
 To support knowledge translation, the KTPSSOTP course will include three 
elements supported by adult learning literature.  First, the course will incorporate brain-
based learning techniques such as comfortable environments, orchestrated immersion, 
and active processing. Courses that include these brain-based techniques found 
significant improvement in participants learning (Dionyssopoulos, Karalis, & Panitsides, 
2014; Duman, 2010; Gozuyesil & Dikici, 2014; Sharvashidze & Bryant, 2011; Uzezi & 
Jonah, 2017).  Second, the course will include activities that encourage peer interaction 
and collaboration.   Peer collaboration activities support participants by building 
confidence in the target area as well as capacity to translate the knowledge into practice 
(Bazyk et al., 2015; Pollock et al., 2017; Wellmon, Baumberger-Henry, Normajean, 




hybrid format.  Studies show that courses using a hybrid format can be just as effective as 
a traditional workshop (Jensen & Lally, 2018; Mu, Coppard, Bracciano, & Bradberry, 
2014; Hollis & Madill, 2006), but allow for more flexibility for participants, availability 
of materials and opportunities for innovation through technology (Jensen & Lally, 2018; 
Mu, Coppard, Bracciano, & Bradberry, 2014; Hollis & Madill, 2006).    
Program Outcomes  
 KTPSSOTP has two primary intended outcomes.  The first outcome is to increase 
the knowledge and implementation of best practices for school-based occupational 
therapy practitioners.  The target areas for the course include the following:  
understanding the law (e.g., IDEA, statewide regulations, district policies), strength-
based writing, student-centered planning, workload service delivery, and collaboration.  
The second outcome is to create a social network amongst the participants that will 
support their continued learning and growth as school-based therapists.  
Program Format 
 
 The program will utilize a hybrid format and occur over five months during the 
school year.  The program will start in the fall and end in the spring semester.  The course 
will begin with a two-day live course, followed up with three monthly virtual short 
meetings (approximately one hour). At the conclusion of the course, participants will 
meet for a full-day wrap-up.  An occupational therapist who has vast knowledge and 
experience with school-based services will facilitate the KTPSSOTP course.    
Program Content  




meetings.  Each module includes opportunities to share information with peers, hands-on 
activities, and strategies for translating the knowledge into practice.  The course will use 
zoom for the virtual meetings, google classroom for ongoing communication and 
assignments, and Padlet to share resources.  Table 1 provides a summary of the topics for 
each of the five modules.  
Table 1 




History of school-based occupational therapy; role of 
school-based OT; steps for special education eligibility; 
teaming; collaborating; supervision; school-based 
evaluations; and school-based documentation.   
Module 2 
Virtual meeting 1 (one hour) 
Service delivery models 
Module 3 
Virtual meeting 2 (one hour) 
Monitoring student progress 
Module 4 
Virtual meeting 3 (one hour) 
OT Role with Response to Intervention (RtI) 
Module 5 
Final wrap-up  
(full day) 
Communication with team members; creating a plan of 
action; creating a social network 
 
Intended Participants: Inclusion and Exclusion Criteria 
 The intended participants are Oklahoma occupational therapy practitioners who 
are currently working or plan to work in the public schools, serving students under IDEA.  
The participants can be either part-time or full-time contractors or employees of the 




goal is for at least twenty occupational therapy practitioners to participate in the course. If 
the Oklahoma State Department of Education supports the program, the course will be 
free to participants. Participants will receive 24 hours of continuing education submitted 
for pre-approval to the Oklahoma Board of Medical Licensure.   
Recruitment 
 Participants will be recruited through three main channels of communication 
outreach.  First, a program flyer will be sent through the Oklahoma State Department of 
Education listserv.   The listserv goes to all special education directors in the state, which 
is approximately 500 school districts.  Updates are sent through the listserv weekly.  
Second, the program flyer will be sent to the email list of providers who have attended 
any Oklahoma statewide related service trainings over the past two years.  The email list 
contains approximately 500 providers, including occupational, physical, and speech 
therapy practitioners.  The marketing materials will target providers in the school setting 
as well as outreach to fellow co-workers.   The third avenue of recruitment would be to 
target a group of providers who participated in a Community of Practice group called the 
Emerging Leaders Project.   This project consisted of approximately 50 school-based 
therapists throughout Oklahoma, most of them being in leadership roles.   
Potential Barriers and Challenges 
 The target participants to the KTPSSOTP are occupational therapy practitioners 
who are currently working in the schools or who plan to start working in the schools 
serving students under the Individuals with Disabilities Education Act (IDEA).   School-




recruiting participants for the course.  To overcome this potential barrier, recruiting 
through proper networks will be essential.  The course will need to market to key 
stakeholders such as school administrators and supervisors for support.  School 
administrators are valuable stakeholders, as it imperative that they understand the value 
and time commitment of the program. The recruiting flyer for the program will promote 
the no-cost continuing education credit and the other components of the program.   
 A second barrier will be getting participants to participate for the full five-month 
commitment.  Participants might initially agree to the course commitment, but back as 
their schedules get busy.  To address this barrier, the program will communicate the 
commitment involved in the course upfront. The participants will know the dates before 
committing to the course so they can plan their schedules accordingly.   Participants can 
only receive the continuing education credit if they complete all course components, 
which could serve as a motivator in ongoing participation.  Due to the availability of 
virtual participation in this course, OTs are more likely to participate due to saving time 
and money in travel.  If participants have exceptional circumstances in which they cannot 
participate, the meetings will be recorded, and participants given asynchronous activities 
to perform in place of the synchronous activities.  
 In summary, the goal of KTPSSOTP is twofold.  The first outcome is to increase 
the knowledge and implementation of best practices for school-based occupational 
therapy practitioners.  The second outcome is to create a social network amongst the 
participants that will support their continued learning and growth as school-based 




flexibility for participants, include brain-based learning techniques to support the 
translation of the information, and have opportunities for peer collaboration.  The course 
will take over five months, including three full-day training and three one-hour virtual 
training.  The content will be presented across five modules and include topics such as 
understanding the law (e.g., IDEA, statewide regulations, district policies), strength-





CHAPTER FOUR – Evaluation Plan 
 Knowledge to Practice:  Supporting School-Based Occupational Therapy 
Practitioners (KTPSSOTP) is a professional development course for school-based 
occupational therapy practitioners built on evidence-based principles in adult learning. 
The course content areas include political advocacy and policy (e.g., Individuals with 
Disabilities Education Act (IDEA), statewide regulations, district policies), strength-
based clinical documentation, student-centered planning, evaluations, workload service 
delivery, and  interprofessional and intraprofessional collaboration.  KTPSSOTP has two 
primary intended outcomes.  The first outcome is to increase the knowledge and 
implementation of evidence-based practices for school-based occupational therapy 
practitioners.  The second outcome is to develop on ongoing social network amongst the 
participants that will support their continued learning and growth as school-based 
therapists.   The author will use surveys to gather both qualitative and quantitative 
information about the program.  The data will be analyzed to make changes needed for 
subsequent courses and determine the impact of the course on practice. The purpose of 
this chapter is to describe the process for evaluating the effectiveness of the program. 
Logic Model 
 
 The logic model presented  in Appendix B depicts the problem and intended 
outcome of KTPSSOTP and the development of its evaluation plan.  The program clients 
are school-based occupational therapy practitioners with less than five years of 
experience in school-based practice.  The resources needed include funding from a state 




problem and the theoretical framework are delineated in the logic model, leading to the 
program intervention.  The program interventions and activities will lead to short-term, 
intermediate, and long-term outcomes. After the initial two-day meeting, participants are 
expected to increase their knowledge of IDEA, evidence-based practice, and the process 
for eligibility.  Participants will also better understand their role in the schools by 
providing a five-minute description of school-based occupational therapy.  Participants 
will identify three resources to support school-based practices.  After the first three 
months of engagement in the program, participants will increase their ability to write 
student-specific SMART goals, individualize service delivery, and use a workload model 
of service delivery.  By the end of the course, participants will increase their 
implementation of school-based best practices and demonstrate continued participation in 
a peer network created during the course.  These program outcomes will guide the author 
to measure the effectiveness of the KTPSSOTP.  
Data Collection 
Background Information 
 Recruited participants will register for the course via a secure website, they will 
complete a background questionnaire (Appendix C).  The questionnaire will address the 
following: number of years as a practicing therapist, number of years in the public 
schools, size of a school district, type of relationship with the public schools (i.e., 
contractor or employee), amount of training received when starting in the schools, 
amount of information received from college program about school-based services, who 




public schools.  The background questionnaire will be available for participants to 
complete either electronically through google docs or paper version.  All participants are 
required to complete prior to participating in the course. The information gathered from 
this form will be used during the formative and summative assessments.   The author will 
summarize the results of the questionnaire in an excel sheet.  
Formative Assessment  
 The author will use formative assessment to evaluate the course components 
using two types of data collection methods.  First, participants will complete a survey 
(Appendix C) that targets the course content and activities, pace of information,  and 
facilitator's role.  Participants will rate their satisfaction using a 5-point Likert-scale.  
Open-ended questions are included at the end of the survey to provide general feedback 
and feedback regarding current and future content.  Participants will complete after each 
of the five modules.  Second, participants will answer one open-ended question.  The 
question asks participants to describe the course's impact on their practice as school-
based occupational therapy practitioners (Appendix D).  The survey and the open-ended 
question survey will be available to participants in either a paper or electronic version.  
The author will give the survey to the participants at the end of each module in either a 
paper format or electronic format.  The open-ended question will only be issued to 
participants after the entire course.   
Summative Assessment 
 The author will conduct a summative assessment to measure the course's impact 




E) before starting the course and one month after the last live full-day meeting.  The 
survey is a 5-point Likert-scale where participant rates their confidence in implementing 
recommended best practice.   The survey will only be available in an electronic format.  
The survey will be an electronic form that can easily be completed on a personal 
computer or smartphone. If participants are unable to complete before starting the course, 
a laptop will be provided on the first day of the course for the participants to complete.  If 
they do not attend the last day, the survey will be emailed to them along with a phone call 
follow-up.   
Data Analysis 
 The author will collect the data and use statistical software to analyze the 
background information from the questionnaires to an excel sheet.  The author will 
include graphs in the excel sheet that summarize the background information of all the 
participants. The background summary will be used to draw conclusions about the results 
of the course and describe the potential need for the course.  
 The author will also transfer the data received from the statistical software to an 
excel worksheet.  An excel worksheet will be created for each of the five different 
modules.  The author will provide a summary of data for each module as well as for the 
course overall.  The author will use this information to make changes in the content and 
delivery of subsequent courses.   
 The author will analyze the data from the open-ended question (Appendix D) that 
participants complete at the end of the course using grounded theory.  Through grounded 




be developed from the responses.   Once the main categories are created, themes will be 
developed.  The themes will provide information about the experiences of participants in 
the course.  The insight will assist the researcher in determining strengths, barriers, future 
modifications, and potential implications.   
 To assess the course's impact on the participants' confidence in implementing best 
practices, the author will use a single-group pretest-post-test research design.  To 
determine if significant improvements were made from beginning to conclusion of the 
course, data from the summative surveys (Appendix E) will be analyzed using a matched-
pairs t-test.   
Conclusion 
 Knowledge to Practice:  Supporting School-Based Occupational Therapy 
Practitioners (KTPSSOTP) is a five-month professional development course built on 
evidence-based principles for supporting knowledge translation.  The overall purpose of 
the KTPSSOTP is to develop the capacity of school-based occupational therapists to 
implement best practices.  Unlike most traditional professional development courses, this 
course will use brain-based learning techniques, a hybrid format for learning, and social 
opportunities to promote knowledge translation.  The course contains five modules.  Each 
module includes topics specific to school-based occupational therapy and hands-on 
activities, and opportunities for peer interaction.  The author will evaluate the program 
using formative and summative assessments.  The information from these assessments 
will assist the author in making changes to subsequent courses and justify the impact of 




CHAPTER FIVE – Funding Plan 
Project Description 
 The proposed project Knowledge to Practice:  Supporting School-Based 
Occupational Therapy Practitioners (KTPSSOTP) is a professional development course 
built on evidence-based principles supporting knowledge translation.  KTPSSOTP has 
two primary intended outcomes.  The first outcome is to increase the knowledge and 
implementation of best practices for school-based occupational therapists.  The target 
areas for the course include the following:  understanding the law (e.g., IDEA, statewide 
regulations, district policies), strength-based writing, student centered planning, workload 
service delivery, and collaboration.  The second outcome is to create a social network 
among the participants that will support their continued learning and growth as school-
based therapists.  The KTPSSOTP is a five-month course that will use a hybrid format, 
including synchronous and asynchronous activities.   The facilitators will incorporate 
brain-based learning and social opportunities with peers throughout the course. 
Participants will start by participating in a live (virtual or in-person) two-day course.  
After the initial two-day workshop, participants will partake in monthly virtual meetings 
for three months.  At the end of the five months, participants will meet again for a wrap-
up to summarize the course as well as to support them in future planning.  This chapter 
outlines the expenses for the first two years of the program (Table 2), as well as potential 
funding sources and opportunities (Table 3).   
Expenses  




therapists who will create and set up the course content.   One occupational therapist will 
be the primary facilitator responsible for creating the majority of the content.  The second 
occupational therapist will review the content and assist the primary facilitator 
throughout the course.  The budget will have more money for salaries during the first 
year to allow for content creation.  The second year will include money to pay both 
occupational therapists to review the material and modify it as needed.  The salaries for 
the first year are $6000 total. The primary facilitator will receive 75% ($4500) of this 
allotment, and the secondary facilitator will receive 25% ($1500) of the allotment.  For 
the second year, the budget amount to review and modify the content will decrease by 
50% ($3000). The percentages for the two facilitators will remain the same.   
 In addition to salaries, the program will budget money for materials and 
technology related to course development.  First, both facilitators will need the textbook 
“Best Practices for Occupational Therapy in Schools, 2nd Ed.", for a total of 
approximately $200. To create written content for the course, both facilitators need 
access to a computer with essential software (e.g., PowerPoint, Microsoft Word, 
Microsoft Excel), which totals $3000.   The course will utilize Padlet to share resources 
with participants, which costs $84.00 per year.   
Related to Course Implementation 
 The budget includes funds for the occupational therapists' salaries to facilitate the 
course, materials for the participants, and room rental fees.   Each occupational therapist 
will need 20 hours (i.e., 3 1/2 days) to conduct the course and six hours to plan and 




total salaries are approximately 26 hours, at $75/hour, which equals $1950 per facilitator.   
 The budget also includes funds for supplies, accommodations, and dissemination 
of information.  The facilitators will provide the participants with binders to organize the 
handouts they receive from the course.   Handouts and binders for participants will cost 
approximately $10.00 per participant.   If the course is in-person, the author will need to 
reserve a room for at least twenty participants.  The cost for a room reservation is 
approximately $500.00 per day for a total of $1500 for three days.  In order to recruit 
potential participants and disseminate information to stakeholders, the budget includes 























The primary facilitator 
will be allotted a total of 
86 hours for the first year 
at a rate of $75/hour.  
Approximately 60 hours to 
create course content and 
to recruit participants and 
26 hours to facilitate the 
course.    
 
 
The secondary facilitator 
will be allotted a total of 
46 hours at a rate of 
$75/hour.  The allotted 
hours include time to 
create content and to 
facilitate the course for the 















The primary facilitator 
will be allotted a total 
of 56 hours for the first 
second year at a rate of 
$75/hour.  The time will 
be used to modify any 
of the course content 
and to facilitate the 
course during the 
second year.  
 
The secondary 
facilitator will be 
allotted a total of 36 
hours for the first 
second year at a rate of 
$75/hour.  The time will 
be used to modify any 
of the course content 




course during the 








therapists have computers 
with all the programs 
needed to create and 
conduct the course.   
 Both occupational 
therapists have 
computers with all the 
programs needed to 
create and conduct the 







therapists already have a 
paid Padlet account.  
Therefore, the subscription 







therapists already have 
a paid Padlet account.  
Therefore, the 














In order to teach best 
practice, facilitators need 
access to the most recent 
textbook on school-based 
practice.  Once currently 
has, the program will 
purchase one for the other 
facilitator.  
 
The goal is to have 20 
participants. Handouts and 
folders for each participant 




The goal is the second 
year is to have 20 
participants.  The 
handouts and folders 
will be approximately 





$1500 The room reservation is 
approximately $500 per 
day. If the course is in-
person, three days will be 
needed.    
$1500 The room reservation is 
approximately $500 per 
day. If the course is in-
person, three days will 
be needed.    
Dissemi-
nation 




making person to person 
contact, and presentation 
of course information to 
potential participants.  




making person to 
person contact, and 
presentation of course 




This is the total budget 
requested for the first year. 
$9,650 This is the total budget 




This amount does not 
include the donated 
laptops, Padlet, or 
textbook.   
year.  This amount does 
not include the donated 
laptops or Padlet.  
 
Available Resources 
 The first year's goal will be to fund most of the program through statewide grants 
and in-kind donations.  If fully funded, the participants will attend the course at no cost, 
receiving free materials.  Due to the project's overall purpose, the author will primarily 
approach statewide resources for two-year support.   The author will charge a fee to the 
participants during the second year.  Individual occupational therapists or school districts 
will pay the fee.  The participant cost will be  $300, which covers 20 hours of continuing 
education credit and materials.  If the course reaches its target goal of forty participants, 
the total revenue will be approximately $12,000 during the second year.   
 Although the goal is to fund the project from statewide resources, if none is 
received, the project will charge participants the first year at a reduced rate of $150 to 
cover a portion of the costs for a revenue total of $6000.  The project will also access in-
kind donations. The two occupational therapists will donate their time that is not covered 
by any funders.   If the statewide organizations do not purchase the needed textbook, the 
occupational therapist will purchase a book copy.   Both occupational therapists will use 
their current computers.   The primary facilitator will donate the Padlet subscription.  The 
money received from the registrations will cover the facilitators' time for facilitating the 
course, handouts for the course, and room rental.  The author will explore free room 




organizations with large rooms.  
Statewide Resources  
 To fund this project,  the author will first explore statewide resources in which she 
has current or existing relationships.  Since this project focuses on training Oklahoma, 
school-based occupational therapists, the first resource to approach for support is the 
Oklahoma State Department of Education (OSDE).  The program’s author has had a 
contract with OSDE from 2017-2021, concluding May 2021.  The author has a strong 
relationship with the Oklahoma special education director, which could positively 
influence funding decisions. The author will meet with OSDE to request a contract 
renewal that includes the support of this program. The author will request support to 
reserve the room ($1500), purchase materials ($200), and pay for a portion (Year 1: 
75%=$5962; Year 2: $3712.50 ) of the occupational therapists’ salaries to create and 
implement the program.  Both of the occupational therapists will donate any additional 
time needed that needed to ensure the program’s success. The total contract request for 
OSDE will be for $7662.00 (Year 1) and  $5412.50 (Year 2). 
 In addition to OSDE, the program will seek out other potential funders at the state 
level.  The author will meet with the Developmental Disabilities Council of Oklahoma  
(DDCO) to determine if they will support a portion of the project.  The purpose of the 
DDCO is to promote quality services and programs that enable individuals with 
disabilities to be more independent in the community.  The DDCO does not currently 
have any open grant opportunities on its website; however, the author has collaborated 




members who might want to support this project.  The other statewide organization that 
the project will meet with is the Cooperative Council for Oklahoma School 
Administration (CCOSA).  The overall goal of the CCOSA is to build capacity in public 
education.  The author has presented at conferences for this organization and has 
relationships with members of its council.  The author will meet with members to seek 
out support for this project.  
Potential Grants 
 The author will also explore various seed grants for the first year of 
implementation.   The author will primarily explore grants for individuals and small 
business start-ups through federal grants, local grants, and grants within Boston 
University.  The author will also reach out to potential investors in the project, such as 
family and friends interested in the project.  The author will meet with a close colleague 
who is a local banker for connections with private donors or loan options for funding.   
Table 3 
Potential Grants 
Organization  Details  
Sargent College The Student Research Grant awards up to $5,000 to 
graduate students researching areas related to the Sargent 
College Strategic Plan.  This project aligns with innovative 




AOTF has an Implementation Research Grant that supports 
occupational therapists in taking evidence from theory to 
practice.  The goal of this project is to support knowledge 
translation.  This grant is $50,00 for one year and $100,00 
for two years.  
National Association for 
Self-Employed (NASE) 
NASE awards business development grant up to $4000 
called Growth Grants.  The businesses can use the money 




Women’s Net The Amber Grant gives a $10,000 grant each month to a 
women business owner to help with entrepreneurial 
dreams.  
Idea Café Grant The Idea Café grant awards a $1,000 grant to one small 
business owner each year.  The goal of the grant is to 
support business ideas that have not yet started.  
	
Conclusion 
 Occupational therapists are vital contributors to the education team (AOTA, 
2016).  Nearly 20% of occupational therapy practitioners work in school settings (Rioux 
& Chandler, 2019).  Many occupational therapists report that their formal education did 
not adequately prepare them for practice in schools (Brandenburger-Shasby, 2005). The 
purpose of the project Knowledge to Practice:  Supporting School-Based Occupational 
Therapy Practitioners (KTPSSOTP) is to support school-based occupational therapists in 
translating knowledge into practice.  The author seeks a commitment from statewide 
resources to financially support the program's development and implementation for the 
first two years.  The budget for the first year is approximately $13, 150 and the second 
year is $9,850. The majority of the funding is for the course creation.  After year one, the 
course will be nearly self-sustaining.  The additional funding for year two will provide 
the support needed to make any changes to the course.  After year two, the course will be 
entirely self-sustaining.   These costs, along with in-kind donations, cover all the 
expenses needed to provide this evidence-based course for eighty school-based 
occupational therapists.  Forty occupational therapists will receive 24 hours of continuing 
education and materials while building strong relationships with other providers across 




CHAPTER SIX – Dissemination Plan 
Introduction 
 Knowledge to Practice: Supporting School-Based Occupational Therapy 
Practitioners (KTPSSOTP) is a professional development course for school-based 
occupational therapy practitioners.  The course content areas include understanding the 
law (e.g., IDEA, statewide regulations, district policies), evaluations, strength-based 
writing, student-centered planning, workload service delivery, and collaboration.  
KTPSSOTP has two primary intended outcomes.  The first outcome is to increase the 
knowledge and implementation of best practices for school-based occupational therapists.  
The second outcome is to create a social network among the participants that will support 
their continued learning and growth as school-based therapists.  The KTPSSOTP is a 
five-month course that will use a hybrid format, including synchronous and asynchronous 
activities.  This chapter will outline the plan for disseminating the course results to 
promote school-based occupational therapists' participation in the course. 
Dissemination Goals 
 The primary dissemination goal for KTPSSOTP is to build Oklahoma school-
based occupational therapists' capacity in implementing recommended best practices.   
To do this, the program will strive towards recruiting all Oklahoma school-based 
occupational therapists to enroll in the course within the first five years of practice.  If 
this occurs, Oklahoma's school-based occupational therapists will be more 
knowledgeable in school-based practices and better supported to implement 




based providers who can collaborate, problem-solve, and depend on each other for 
support.  To achieve this goal, the author must meet the following long- and short-term 
dissemination goals.  
Long Term Goal:  The dissemination of the program to both the primary and secondary 
audiences will lead to schools requiring all occupational therapists to participate in the 
first five years of practice.  
 Short Term Goal 1.  The dissemination of the program to the primary audience 
will lead to twenty occupational therapists signing up for the first year. 
 Short-term Goal 2.  The dissemination of the program to the secondary audience 
will lead to at least ten school districts in Oklahoma, making this course an indispensable 
part of their new therapist orientation.  
 The dissemination plan will begin during the first year of the program after its 
creation at least two months before the course starting. The dissemination plan outlined 
below provides information on the primary and secondary target audiences, key messages 
for each of these audiences, influential spokespeople, dissemination activities, and 
expenses for these activities.  
Primary Target Audience 
 The primary target audience for the dissemination efforts will be Oklahoma 
school-based occupational therapists.  Although any school-based occupational therapist 
can attend the course, the focus will be on providers with less than five years of 
experience in the schools.  Oklahoma graduates approximately 50 new occupational 




schools, Oklahoma will have around ten new school-based occupational therapists each 
year (Clough, 2018). Since the course targets occupational therapists with less than five 
years of experience, the pool is at least 50 occupational therapists from the past five 
years. This number does not consider occupational therapists who have potentially 
switched careers and moved to school-based services or occupational therapists who 
contract directly with school districts. Dissemination efforts will target this audience in 
hopes they will register for the course.  
Key Messages for Primary Target Audience  
1. Knowledge to Practice:  Supporting School-Based Occupational Therapy 
Practitioners (KTPSSOTP) will increase school-based occupational therapists' 
competency and confidence to implement best practices.  Example topic areas 
include the role of school-based OT, evidence-based practice, assessment, 
documentation, family and student-centered care, service delivery, progress 
monitoring, and medical versus educational necessity.   
2. Knowledge to Practice:  Supporting School-Based Occupational Therapy 
Practitioners (KTPSSOTP) will provide school-based OTs with the confidence to 
accurately describe and advocate their role to district personnel as well as 
families.  
3. Knowledge to Practice:  Supporting School-Based Occupational Therapy 
Practitioners (KTPSSOTP) provides occupational therapists with twelve hours of 




4. Knowledge to Practice:  Supporting School-Based Occupational Therapy 
Practitioners (KTPSSOTP) will provide school-based occupational therapists with 
a community of support through peer interaction and collaboration, vital for 
professional growth.  
5. Knowledge to Practice:  Supporting School-Based Occupational Therapy 
Practitioners (KTPSSOTP) extends beyond a traditional, lecture-based format.  
The course integrates effective adult learning strategies to keep OTs engaged and 
empower OTs to translate the knowledge back to their school setting.   




2. The Oklahoma Special Education Director will be an influential spokesperson for 
this program.  He can speak on the vital role occupational therapists play on the 
team and the support this course provided to occupational therapists throughout 
Oklahoma.  
3. The Edmond, Oklahoma special education director can speak on the value that his 
training has had within their district and occupational therapists.  
Activities  
 The primary target's dissemination activities consist of email communication, 
person-to-person contact through phone calls and emails, and social media marketing.  




The author currently has a Constant Contact email list of approximately 500 providers 
who have attended training over the past four years related to school-based practice.  
Although the list also contains physical and speech therapists, the email message will 
encourage them to share the course with their occupational therapy colleagues.  The 
email will be a thorough description of the program and registration information.  The 
author will also reach out to occupational therapists with whom she has professional 
connections in Oklahoma.  The author will email and call these contacts, relaying 
information about the program. Last, the author will do targeted social media marketing.  
The target audience will be occupational therapists in Oklahoma.  The social media will 
use channels such as LinkedIn, Facebook, and Instagram.  The author will reach out to 
Oklahoma Occupational Therapy Association to promote the program through social 
media outlets.  
Secondary Target Audience  
 The secondary target audience for the dissemination efforts will be Oklahoma 
public school administrators (e.g., special education directors, principals) and 
occupational therapy professors at Oklahoma universities. Both of these targets can 
influence and encourage occupational therapists to participate in the course.  The state of 
Oklahoma has 547 school districts.  Although not all districts have a designated special 
education director, all districts have contact with some special education director or 
administrator. Two occupational therapy schools are in Oklahoma, University of 





Key Messages for Secondary Target Audience  
1. Knowledge to Practice:  Supporting School-Based Occupational Therapy 
Practitioners (KTPSSOTP) provides occupational therapists with the most 
updated school-based practice information.  When OTs implement best practice, 
schools, students, and families benefit (Rioux, J & Chandler, B. (2019).	 Benefits 
include a) OT roles expanding beyond direct service, impacting more students 
and more classrooms throughout the district, b) School personnel and families 
will have a better understanding of the role of school-based occupational 
therapists, c) Students progress quicker through progress monitoring, and d) 
Teams work more efficiently and effectively. 
2. Knowledge to Practice:  Supporting School-Based Occupational Therapy 
Practitioners (KTPSSOTP) provides occupational therapists with continuing 
education credits specific to their practice area.  Due to the course format, OTs 
will only have to take off two days at the beginning and one day at the end of the 
course.    The other pieces of the course will occur in one-hour increments, 
minimally impacting their productivity at school.   
3. Knowledge to Practice:  Supporting School-Based Occupational Therapy 
Practitioners (KTPSSOTP) will provide school-based occupational therapists 
with a community of support through peer interaction and collaboration.  
Through this community, OTs can problem solve and stay current with what 
other districts are doing.   




Practitioners (KTPSSOTP) is an excellent way for school districts to demonstrate 
their support and commitment to their school-based occupational therapists by 
providing them with time away from their daily responsibilities.     
Secondary Influential Spokespeople 
1. Occupational therapists who have previously participated in this course.  They 
will speak as to the positive impact this course has made within their daily 
practice. 
2. The Oklahoma Special Education Director is an influential spokesperson for this 
program.  He can speak on the critical role occupational therapists play on the 
team and the support this course provided to occupational therapists throughout 
Oklahoma. 
3. Special Education Director from a local school on the value that his training has 
had on their district.   
4. Dr. Beth DeGrace is a faculty member at the University of Oklahoma Health 
Sciences Center.  She is a great supporter of this project and could advocate for 
current and previous students.   
Activities  
	 The dissemination activities for the secondary target audience will include email 
communication and promotional presentations.  Each district's administration is on a 
statewide listserv controlled by the Oklahoma State Department of Education (OSDE). 
The author will reach out to OSDE about promoting the event on the listserv.  The email 




author will prepare a short presentation promoting the course to present in various 
settings to reach the secondary target audience.  The author will reach out to professors at 
both universities requesting a time to explain the information to students in their final 
school year.   The author will also reach out to the Oklahoma Directors of Special 
Services (ODSS) organization to request time to present to the directors during their 
meetings or conferences.   
Table 4 
Budget for Dissemination Plan  




Creation of marketing material 
(e.g., emails, newsletters, 
PowerPoint). 
Total:  8 hours 
 
Dissemination of marketing 
materials 
Total: 4 hours 
Making person to person contact 
Total: 4 hours 
Presentation of course 
information  
(four different 30-minute 
presentations) 
Total: 2 hours  
Modification of marketing 
materials  
(e.g., emails, newsletters, 
PowerPoint) 
Total: 4 hours 
Dissemination of marketing 
materials 
Total: 4 hours 
Making person to person contact 
Total: 4 hours 
Presentation of course 
information  
(four different 30-minute 
presentations) 
Total: 2 hours  
Total  18 hours ($75/hour) 
$1350 
14 hours ($75/hour) 
$1050 
 
 All of the marketing materials will be electronic sources of information, leaving 
no cost for materials.  The only cost that will incur is the author's time in creating the 




secondary audiences, and presenting information to primary and secondary audiences. 
The first year's budget is higher to allow time for the author to create the new marketing 
materials.   The second year includes money to make modifications to the marketing 
material for dissemination. The total budget for dissemination is $2400 for both years.   
Evaluation of the Success of the Dissemination 
 The author will determine the dissemination's effectiveness to both primary and 
secondary audiences through course registration information.  The registration form will 
include a question that indicates how they found out about the course.  The author will 
keep a list of all the marketing activities and the number of registrations associated with 
each marketing activity to determine the most effective dissemination.   
Conclusion 
 To promote school-based occupational therapists to register for Knowledge to 
Practice:  Supporting School-Based Occupational Therapy Practitioners (KTPSSOTP), 
the author will disseminate the information to two primary audiences.  The dissemination 
goal is to get at least twenty occupational therapists to register for the first year. The 
primary audience will be school-based occupational therapists.  The author will 
disseminate through email, person-to-person contact, and social media campaigns.  The 
secondary audience will be administrators of Oklahoma school districts and occupational 
therapy professors.  Both of these groups of people can encourage occupational therapists 
to register for the course.  The author will disseminate information to the secondary 
audience through the Oklahoma State Department of Education Listserv and promotional 




materials, contact audiences, and present information.  The total cost is $2400 for the first 
two years. More Oklahoma school-based occupational therapists will have access to 
information supporting best practices by disseminating the course results.  When 
occupational therapists are better equipped in their role as school-based therapists, 






CHAPTER SEVEN – Conclusion 
 Occupational therapy practitioners are a critical part of the educational team, 
taking on roles in areas such as leadership, research, and program planning (Rioux, 
Stephenson, & Frolek, 2019).  For occupational therapy practitioners to continue their 
vital role within the educational systems, professional development opportunities need to 
evolve using the most updated practices.  Although approximately one-fourth of all 
occupational therapists work in the school setting, most professional development 
opportunities are either not specific to school-based practice or presented in a traditional 
format that does not support knowledge translation (Brandenburger-Shasby, 2005; Rioux 
& Chandler, 2019).  
Integration of Evidence    
The majority of occupational therapy practitioners often begin the process of 
knowledge translation by engaging in formal learning practices such as attending 
conferences and workshops related to their practice area (Scott et al., 2012; Johnson et 
al., 2017). Traditionally professional development courses last anywhere from an hour to 
a full day, sometimes occurring over multiple days. A traditional professional 
development course typically has the following components 1) the learner plays a passive 
role, with little opportunity to connect their context to learning, 2) the information is 
broad and shallow, covering many different topics but no in-depth; 3) when the workshop 
ends, the support ends, providing little to no support after the workshop, 4) information 
tailored to a large majority versus individual needs, 5) limited opportunity for learners to 




practice the learners (Rucker, 2018).   
Integration of Theory    
Traditional workshops are not meeting occupational therapists' needs to support 
knowledge translation of best practices (Brandenburger-Shasby, 2005 & Bennett et al., 
2018).  For knowledge translation to occur, professional development courses should 
include three elements supported by adult learning literature (Dionyssopoulos, Karalis, & 
Panitsides, 2014; Duman, 2010; Gozuyesil & Dikici, 2014).  First, the courses should 
incorporate brain-based learning techniques such as comfortable environments, 
orchestrated immersion, and active processing. Courses that include these brain-based 
techniques found significant improvement in participants learning (Dionyssopoulos, 
Karalis, & Panitsides, 2014; Duman, 2010).  Second, courses should consist of activities 
that encourage peer interaction and collaboration.   Peer collaboration activities support 
participants by building confidence in the target area and the capacity to translate the 
knowledge into practice (Bazyk et al., 2015; Pollock et al., 2017).  Third, courses should 
use a hybrid format.  Studies show that courses with a hybrid format can be just as 
effective as a traditional workshop, but are more flexible for participants, allow for 
increased availability of materials, and create more opportunities for innovation through 
technology (Jensen & Lally, 2018; Mu, Coppard, Bracciano, & Bradberry, 2014).    
Program Description 
The course Knowledge to Translation: Supporting School-Based Occupational 
Therapy Practitioners (KTPSSOTP) incorporates all three components to support 




this five-month course, school-based occupational therapy practitioners will receive 
support from the facilitator, access to current literature supporting best practices, and 
crucial peer connections.  The course content areas include understanding the law (e.g., 
IDEA, statewide regulations, district policies), strength-based writing, documentation, 
evaluations, student-centered planning, workload service delivery, and collaboration.  
Implications for Occupational Therapy 
 School-based occupational therapy practitioners have a unique opportunity to add 
value at multiple levels, such as individual students, entire classrooms, building levels, 
and district levels.   However, to do this, school-based practitioners need support that 
addresses barriers and incorporates the most current principles in adult learning.    
Traditional workshops are not meeting this need for school-based occupational therapy 
practitioners.  The course KTPSSOTP course not only addresses the barriers but the 
course also incorporates evidence-based principles in adult learning.  In this course, 
participants will increase their knowledge and implementation of best practices while 
also creating a social network amongst themselves to support continued learning and 
growth when the course is complete.   The KTPSSOTP course provides the needed 
support to a large group of occupational therapy practitioners, school-based practitioners.  
The course offers a unique approach to adult learning, serving as a blueprint for future 
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APPENDIX C – BACKGROUND INFORMATION 
Name: ______________________________ Date: ____________________________ 
 
Role: [] OT [] OTA   Current school district(s):_______________________ 
 
Relationship with school district:  [] Contractor [] Employee 
 
Number of years in the schools [] Less than one  []2-4  
[] 5-10   [] 11 or move 
Number of years as an OT [] Less than one  []2-4  
[] 5-10   [] 11 or move 
How much training did you receive 
from your school district specific to 
your role?  
[]  I did not receive any training 
[]  Very little 
[]   Some, but still need more 
[]  Extensive amount of training 
 





How much training did you receive 
from your college-specific to your 
role? 
[]  I did not receive any training 
[]  Very little 
[]   Some, but still need more 
[]  Extensive amount of training 
 





What are the current barriers you face 





What are the top three areas you would 






If you need support related to your role, 







APPENDIX D – FORMATIVE SURVEY 
KNOWLEDGE TO PRACTICE: SUPPORTING SCHOOL-BASED OCCUPATIONAL 
THERAPY PRACTITIONERS (KTPSSOTP) 
Please complete the information below regarding the information you received in today's 
meeting.    
Please check the meeting attended today 
 
[] Live two day 
[] Virtual meeting 1 
[] Virtual meeting 2 
[] Virtual meeting 3 
[] Final live training  
The content was presented at a good pace for 
learning (not too fast, not too slow)  
[] Strongly agree 
[] Somewhat agree 
[] Neutral 
[] Somewhat disagree 
[] Strongly disagree  
The activities were relevant to my role as a 
school-based occupational therapy practitioner 
[] Strongly agree 
[] Somewhat agree 
[] Neutral 
[] Somewhat disagree 
[] Strongly disagree 
The facilitator clearly articulated the content 
while still allowing for group discussion 
[] Strongly agree 
[] Somewhat agree 
[] Neutral 
[] Somewhat disagree 
[] Strongly disagree 
The facilitator allowed plenty of time for me to 
interact with colleagues  
[] Strongly agree 
[] Somewhat agree 
[] Neutral 
[] Somewhat disagree 
[] Strongly disagree 
How could this course have been more helpful?  




















APPENDIX E – PARTICIPANT SUMMARY - FORMATIVE 
Think about the activities that have occurred over this course, including live sessions, 
virtual training, resources, and social networking.  Tell us what this experience has 









































APPENDIX F – PARTICIPANT SUMMARY -SUMMATIVE 
Please rate yourself in the following areas:  
 
1=Strongly disagree 2=Disagree 3=Neutral 4=Agree 5=Strongly agree 
 
I can clearly describe my role as a related service 
provider in the schools to other team members. 1 2 3 4 5 
I can summarize the purpose of IDEA as it relates to 
related services. 1 2 3 4 5 
I can describe the process of determining eligibility for 
students to receive special education services.  1 2 3 4 5 
I can give examples of implementing related services 
during the Response to Intervention (RtI) process. 1 2 3 4 5 
I can write student-specific goals versus discipline-
specific goals 1 2 3 4 5 
I use a strength-based approach when documenting. 1 2 3 4 5 
I know how to create research questions, find evidence, 
and implement evidence-based practices in the school 
setting.  
1 2 3 4 5 
I can identify and describe different types of service 
delivery models. 1 2 3 4 5 
I know how to use a workload versus caseload model 
of service delivery.  1 2 3 4 5 
I have strategies for communicating with others in 
difficult situations. 1 2 3 4 5 
I collaborate with my colleagues regularly.  1 2 3 4 5 
I can effectively and efficiently monitor student 
progress based on IEP goals and objectives. 1 2 3 4 5 
 












APPENDIX G – EXECUTIVE SUMMARY 
 Traditional workshops and formal education are not fully meeting school-based 
occupational therapists' needs (Brandenburger-Shasby, 2005 & Bennett et al., 2018).  
With school-based practitioners accounting for one-fourth of occupational therapists in 
the United States, this is a large group of practitioners who are not getting the adequate 
support they need (Clough, 2018).   Occupational therapy practitioners are a critical part 
of the educational team, taking on roles in areas such as leadership, research, and 
program planning (Rioux, Stephenson, & Frolek, 2019). School-based occupational 
therapists face obstacles such as time, organizational constraints, and access to current 
literature (Metzler & Metz, 2010; Eames et al., 2018).  For occupational therapy 
practitioners to continue their vital role within the educational systems, professional 
development opportunities need to evolve by addressing the barriers and using the most 
updated best practices to support adult learning.   
 The school-based occupational therapy practitioners' ultimate goal is to support 
all children and youth's successful participation in the school environment (Cahill, 2020).  
To do this, practitioners must use evidence-based practices which requires being familiar 
with current best practices and understanding how to implement them with the resources 
available.  Although the evidence-based literature clearly outlines the core components of 
evidence-based practice in the school setting (Cahill & Beisber, 2020), occupational 
therapists continue to face barriers with putting the evidence into practice (Seruya & 
Garfinkel, 2020; McCluskey & Lovarini, 2005). Barriers include time, access to paid 




(Seruya & Garfinkel, 2020; McCluskey & Lovarini, 2005). For expertise to translate 
from the evidence-based literature to practice, professional development workshops need 
to move beyond the traditional format.    
Project Overview 
 The proposed course Knowledge to Practice:  Supporting School-Based 
Occupational Therapy Practitioners (KTPSSOTP) is a course that can meet the needs of 
school-based occupational therapy practitioners by moving beyond the traditional 
professional development format.  The course will occur over five months and target 
practitioners with less than five years of school-based experience.  KTPSSOTP has two 
primary intended outcomes.  The first outcome is to increase the knowledge and 
implementation of best practices for school-based occupational therapists.  The target 
areas for the course include the following:  understanding the law (e.g., Individuals with 
Disabilities Education Act (IDEA), statewide regulations, district policies), strength-
based writing, student-centered planning, workload service delivery, and collaboration.  
The second outcome is to create a social network among the participants that will support 
their continued learning and growth as school-based therapists.   
 KTPSSOTP will use a hybrid format, including both in-person and virtual 
activities to meet the participants' scheduling needs.  Participants will begin the course 
with a two-day meeting (virtual or in-person).  After the initial two-day workshop, 
participants will partake in three monthly online meetings. At the end of the five months, 
participants will meet again for a wrap-up to summarize the course and plan their next 




the author will collect data throughout the course.  Data to include surveys about course 
content, course activities, and course delivery.  The author will synthesize the 
participants' information to determine the course's impact and make subsequent course 
changes.  
Key Findings 
 Occupational therapy practitioners are challenged now more than ever to provide 
services not only to individual students, but generally to classrooms and school buildings 
(Cahill et al., 2015).  To meet this challenge, occupational therapy practitioners need 
access to professional development courses that support knowledge translation. 
Professional development courses have to identify and address barriers that occupational 
therapy practitioners face in practice.  School-based occupational therapists face 
obstacles such as time, organizational constraints, and access to current literature 
(Metzler & Metz, 2010; Eames et al., 2018). Professional development courses need to 
have a flexible format to account for practitioners' time constraints.  They need to provide 
a way for participants to interact with each other and share resources to address 
practitioners' limited access to resources.  Courses also need to give participants 
strategies for overcoming organizational constraints within their schools.    
 The majority of occupational therapy practitioners often begin the process of 
knowledge translation by engaging in formal learning practices such as attending 
conferences and workshops related to their practice area (Scott et al., 2012; Johnson et 
al., 2017). Johnson et al. (2017) found that occupational therapists actively plan and 




continued competence within their practices.  Traditionally professional development 
courses last anywhere from an hour to a full day, sometimes occurring over multiple 
days. A traditional professional development course typically has the following 
components 1) the learner plays a passive role, with little opportunity to connect their 
context to learning, 2) the information is broad and shallow, covering many different 
topics but no in-depth; 3) when the workshop ends, the support ends, providing little to 
no support after the workshop, 4) information tailored to a large majority versus 
individual needs, 5) limited opportunity for learners to reflect on their practice, 6) little to 
no data supporting how the information translates into practice the learners (Rucker, 
2018).   
Traditional workshops are not meeting occupational therapists' needs to support 
knowledge translation of best practices (Brandenburger-Shasby, 2005 & Bennett et al., 
2018). For professional development courses to meet school-based occupational therapy 
practitioners' needs, courses must move away from a traditional workshop format and 
transition to courses that include an active component from the participant, peer 
interactions, small targeted groups, and an environment where long-term communication 
and relationships can occur.  In a traditional format, the teacher treats students as passive 
learners, connecting little with the learner (Rucker, 2018).  Traditional workshops often 
attempt to cover a large amount of content, failing to dive deep into one area.  Often 
traditional workshops do not individualize the content to the learners' problems, making 
the information difficult to translate into real-world activities. Most traditional 




practice, which can also limit knowledge translation.  Finally, traditional courses do not 
involve any ongoing support from the instructor or peers (Rucker, 2018).  There is a need 
for professional development courses to support school-based occupational therapists in 
learning current knowledge regarding best practices and translating that knowledge into 
practice.   
Recommendations 
 To support knowledge translation for occupational therapy practitioners, who 
account for  nearly one-fourth of all occupational therapists, professional development 
workshops need to move away from a traditional workshop format.  To support 
knowledge translation,  professional development courses, such as KTPSSOTP, should 
include three elements supported by adult learning literature (Dionyssopoulos, Karalis, & 
Panitsides, 2014; Duman, 2010; Gozuyesil & Dikici, 2014).  First, the courses should 
incorporate brain-based learning techniques such as comfortable environments, 
orchestrated immersion, and active processing. Courses that include these brain-based 
techniques found significant improvement in participants learning (Dionyssopoulos, 
Karalis, & Panitsides, 2014; Duman, 2010).  Second, courses should consist of activities 
that encourage peer interaction and collaboration.   Peer collaboration activities support 
participants by building confidence in the target area and the capacity to translate the 
knowledge into practice (Bazyk et al., 2015; Pollock et al., 2017).  Third, courses should 
use a hybrid format.  Studies show that courses using a hybrid format can be just as 
effective as a traditional workshop (Jensen & Lally, 2018; Mu, Coppard, Bracciano, & 




and opportunities for innovation through technology (Jensen & Lally, 2018).    
Conclusion 
 The KTPSSOTP course moves professional development courses to the next 
level, incorporating the most current adult learning principles.  The KTPSSOTP not only 
focuses on current research within the course content, the course also takes into account 
the unique learning requirements of adult learners.  The focus of the KTPSSOTP is on 
occupational therapy practitioners with less than five years of experience in the schools.  
This group accounts for one-fourth of all occupational therapists. School-based 
occupational therapy practitioners have a unique opportunity to add value at multiple 
levels, such as individual students, entire classrooms, building levels, and district levels. 
Through the KTPSSOTP course, school-based occupational therapy practitioners will 
receive support, most current literature, and crucial peer connections.  The KTPSSOTP 
will provide needed support to school-based practitioners while also serving as a 
blueprint to other professional development courses interested in evolving beyond the 





APPENDIX H – FACT SHEET 
	
Knowledge to Practice:  Supporting School-
Based Occupational Therapy Practitioners
Tara Warwick, MS, OTR/L
OTP participates in course 
using a traditional format
OTP faces barriers 
implementing newly 
acquired information
Limited translation of 
information into practice
The Problem:  Inadequate Professional Development for School-Based Occupational Therapy 
Practitioners
• Traditional workshops are not fully meeting the learning needs of school-based occupational 
practitioners (Mansouri & Lockyer, 2007)
• School-based occupational therapy practitioners account for one-fourth of occupational therapists in 
the United States (Clough, 2018)
• Occupational therapy practitioners are a critical part of the educational team, taking on roles in areas 
such as leadership, research, and program planning (Rioux, Stephenson, & Frolek, 2019)
• For occupational therapy practitioners to continue their vital role within the educational systems, 
professional development opportunities need to evolve using the most updated practices
The Proposed Solution:  Knowledge to Practice:  Supporting School-Based 
Occupational Therapy Practitioners (KTPSSOTP)
The proposed course Knowledge to Practice:  Supporting School-Based Occupational 
Therapy Practitioners (KTPSSOTP) will meet the needs of school-based occupational 
therapy practitioners by moving beyond the traditional professional development 
format.  The course will occur over five months and target practitioners with less than 
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Three tenets driving the course 
development (Amineh, 2015)
• Providing the learners with activities 
that are related to their everyday role
• Teacher playing the role as a facilitator 
and collaborator 
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